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Pragmatic competence, which has been defined as the ability to use language appropriately in
different social settings, has proven itself to be an important aspect of language competence
among speakers in their L2 (Edwards and Csizér 2001). Pragmatics in Language Teaching:
From Research to Practice endeavors to show why pragmatic competence is just as important
for teachers to deal with as a student’s linguistic competence. As the authors note, the fact that
learners have a choice between doing what is pragmatically appropriate in a given context (i.e.,
having the target group in mind) and pragma-linguistically expressing their personality which
might coincide with their L1 bears on the importance of pragmatic development during FL/L2
acquisition. Because pragmatics as a subdiscipline of linguistics is about how to say what to
whom when to say it, knowledge of not only the language in question, but also of the
surrounding culture of communication, can save speakers from situations in which they might
threaten their own face.

The authors of the volume are experts in the field of language teaching, and have taken
pragmatics as their core concern in their deliberations. Both Julia Baron and M. Luz Celaya
have made significant contributions to the field of L2 acquisition and pragmatics and this
volume is the perfect combination of their expertise, along with Peter Watkins’s insight as a
practitioner (Baron et al. 2020). This insight provides both theoretical and, foremost, practical
grounds for the suggestions made by the authors and exercises provided in their volume.

Second language acquisition is a subject that has been widely studied in linguistics and
pragmatic aspects of communication have proven to be a growing topic of interest in the field.
Nevertheless, overt attention to the practical application of pragmatic competence is not
something that one can readily find in foreign language text books, as the authors have made
clear. Baron, Luz Celaya and Watkins’s Pragmatics in Language Teaching: From Research to

Practice puts together the theoretical and the practical, astutely discussing the pertinence of
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pragmatic competence among students of all ages when learning a foreign language. On the
example of English learning, the authors make it their goal to ease teachers into the art of
instructing students how to make pragmatic moves at various ages and in various stages of the
learning process by providing practical exercises that can be used in the classroom and guiding
teachers in applying action research to their everyday work.

The volume is targeted at language teachers (FL/L2 teachers), specifically those who teach
English, highlighting the way that theoretical pragmatics can be “enacted in practice”, as well
as discussing the role of Action Research (AR) in the effectiveness of materials taught in class
(p. 107). The monograph could, however, also prove useful to students of applied linguistics,
education and even psychology. Its aim is to make a contribution to the growing body of research
on necessitating pragmatics teaching, however, takes a somewhat different turn than a strictly
theoretical and empirical discussion. The Routledge editors have made a wise decision including
this book in their series Research and Resources in Language Teaching, because, as the authors
have stressed, when it comes to aspects of English that include agreeing, disagreeing, or
providing opinions, “students overuse expressions learnt during the course” in English and “use
them in an unnatural way” (p. 91). The series itself concentrates on integrating research in
language teaching and learning with innovative methods of applying skills in the classroom. The
aim of the book is not only to draw attention to the fact that students have problems sounding
natural in their L2, but mainly, to provide language teachers with the resources to educate
students of all ages.

The book opens with a preface from the editors of the series and subsequently dives into
the content concerning the need for students to not only pay due attention to grammatical,
phonological or semantic aspects of their L2, but to realize the value behind improving
pragmatic competence, as well. The volume is made up of four separate parts (rather than
chapters) which traverse a path from the theoretical background of pragmatics to the practical
aspects of teaching and conducting research on pragmatics in the language learning classroom.

Part | of the volume, titled “From research to implications,” is divided into two sections.
Section 1 provides a condensed overview of pragmatics, its history and relationship with culture,
and the pragmatic moves that are to be considered throughout the book. By providing definitions
to the term pragmatics and defining key concepts in the field, the authors stress that the
interactive component of language acquisition is where much of a student’s learning takes place.
The second section deals specifically with the place of pragmatics in second language learning.
Here, it is made clear that much of the language teaching curriculum geared towards FL/L2

students ignores the importance of pragmatic competence, which has an effect on a student’s
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soft skills in their second language. This provides a point of departure for the gap that the book
aims to fill in the literature encompassing subjects that pertain to teaching English as a second
or foreign language.

Part 11, titled “From implications to application”, provides teachers with over 35 practical
activities for students at various stages in their experience learning English and can be used by
students of applied linguistics, as well. The exercises are designed to address five perspectives
that have been described as relevant to teaching pragmatics, including raising pragmatic
awareness, using rich pragmatic input, eliciting pragmatic output and enhancing interaction,
pragmatics and social media, and pragmatics in the world. Each of the exercises is equipped
with a description of the aims, level, time, preparation and focus, and includes a clear set of
instructions for the teacher to implement during class or lesson time. The examples have been
taken from television shows, present computer-mediated communication messages that students
might come across, and real-life talk that reflects authentic language patterns in English. There
are answer keys provided at the end of each exercise, making the section applicable and
adaptable for English teachers in their classroom settings.

Taking the discussions a step further, Part Il1I, entitled “From application to
implementation”, functions as an aid for teachers in choosing which aspects of pragmatic
competence to teach their students when trying to help students use natural speech while
interacting with others. By providing examples of situations that a teacher might deal with in
the classroom, the authors are able to swiftly delve into solutions that revolve around building a
student’s pragmatic competence, including highlighting the social status of an interlocutor,
considering social distance, discussing the importance of an issue and looking at the setting.
Thus, this part of the book contains exercises and tests that can be used by teachers to assess the
knowledge that their students have about pragmatics in their L2. The chapter provides a clear
and concise guide as to which aspects of pragmatics to teach students and to what end, first
providing a list of guidelines to follow in creating pragmatic content for a class.

Part 1V, the final chapter of the book, “From implementation to research”, presents the
theory and application of action research (AR), which postulates that teachers should take an
active part in investigating what works best for students to help them become pragmatically
competent speakers in their L2. This aspect compliments the entirety of the volume, as it informs
the teacher of their role as a researcher on the perspectives that work best for their students and
in terms that make sense for the purpose of activating students’ knowledge in pragmatic
competence. The authors define action research and justify its use as a methodology in the
classroom by highlighting the benefits of familiarizing oneself with the way that action research
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can be integrated with the exercises provided in Part 1l. By presenting an integrated look at
interlanguage pragmatics, the authors demonstrate that methodologies that take the teacher and
student as the center for designing course content focused on the learning of pragmatics that can
be applied in various areas of life, making the activities replicable and versatile.

The book closes with a small glossary, which defines terms that are important to taking on
an Action Research approach in the classroom, such as culture, Power/Distance/Imposition and
Speech Acts, all of which aim to help orient the reader in the literature. The glossary makes the
subject matter accessible to those language teachers who do not have a robust background in
linguistic pragmatics, which also acts in line with the fact that readers are not expected to be
fully familiarized with the terminology.

As the focus of the book is on the significance of teaching L2 pragmatics, meshing it with
the practical application of theoretical knowledge (and for what purpose) allows language
teachers to gauge the types of exercises that they can give to students in their classroom. The
volume is practical in that it not only provides important definitions in current pragmatic
research, but also elaborates on why a student might need to acquire certain pragmatic
competencies at a certain point in the learning process. The authors have highlighted that
pragmatics has often been part and parcel of text book writing, with sections on functions of
linguistic expressions being given sections in classic L2 books, however, they highlight the need
for explicit focus on pragmatic skills, whether given through implicit or explicit instruction.

Of the four chapters, Parts 1l and 111 seem to be the most useful for teachers in endeavoring
to raise students’ pragmatic competence, as it is in these chapters that the authors provide
teachers with activities that focus on pragmatics, i.e., by eliciting dialogue, having students
guess what the next line in a conversation might be, or choosing the most indirect utterance. In
doing this, the authors actively tackle the problem of a lack of attention paid to developing a
pragmatic perspective on an L2 in the classroom. Baron, Luz Celaya and Watkins provide
relevant background to all exercises aimed at helping students practice pragmatic moves, and
highlighting the pragmatic needs that can be addressed. These points prove especially valuable,
as it goes beyond simply arguing the need for pragmatics in the classroom, but also provides
applicable solutions to everyday experiences that a teacher might have.

Another strong point of the manuscript is that the authors also make clear the agency of the
instructor in leading FL/L2 students to acquiring pragmatic competence in their L2. By giving
students a choice of whether to abide by the pragmatic norms of a target culture, or follow the
norms of their own, L2 learners are provided with a choice and an array of options regarding
the linguistic choices that they might make to express themselves. While “earlier ILP studies
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compared explicit versus implicit instruction, highlighting the key role of explicit
metapragmatic explanations,” (Sanchez-Hernandez & Baron 2021) the presented volume takes
a step further, giving instructors tools and clear notes on what needs in their students they may
adjust to using the different exercises provided.

Additionally, through implementing action research into their teaching methods, teachers
can become involved in verifying the learning process and acquisition among students by
investigating what is best for students to become pragmatically competent teachers. The book
provides simple and straightforward exercises for teachers to implement in the language
classroom, proving that theory can be combined with practicability and drawing a clear path in
defining the importance of teaching pragmatics to learners of all ages.

The book is written in a clear manner, split into logical sections and overall easy to navigate.
It presents a kind of a happy medium between the theoretical underpinnings presented in Part |
and the various practical aspects presented in Parts I, 111, and IV. The authors present thorough
and original exercises that might entice other instructors in looking past the daily text book and
into real-life texts that might inspire them and their students to look into the plethora of ways
that implicit communication might be expressed.

The theory, methods, practice and skills described in the book prove that pragmatic
competence is equally important to a student’s language acquisition process as other areas of L2
learning (such as the linguistic competence that encompasses grammar, vocabulary etc.). Not
only does the volume present a perspective that develops the field of interlanguage pragmatics,
but it also demonstrates that the learner has a choice in engaging in socio-cultural practices that
reflect a linguistic community’s communication styles. By adeptly taking at the foreground
changing means of communication, including social media, messaging, and even learning
through popular media channels, the authors provide up to date ways of engaging even young

learners in acquiring appropriate communication for various settings.
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